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COMPLIANCE WITH TITLE VI, CIVIL RIGHTS ACT OF
1964 AND THE MODIFIED COURT ORDER, CiVIL ACTION
5281, FEDERAL DISTRICT COURT, EASTERN DISTRICT
OF TEXAS, TYLER DIVISION

Reviews of local education agencies pertaining to compliance with Title
VI Civil Rights Act of 1964 and with specific requirements of the
Modified Court Order, Civil Action No. 5281, Federal District Court,
Eastern District of Texas, Tyler Division zre conducted periodicalty by
staff representatives of the Texas Educstion Agency. These reviews
cover at least the foilowing policies and practices:

(1) acceptance policies on student transfers from other school
districts;

{2) operation of school bus routes or runs on a non-segregated
basis;

(3) non-discrimination in extracurricular activities and the use
of school facilities; ‘

{4) non-discriminatory practices in the hiring, mfgning, pro-
moting, paying, demoting, reassigning or dismissing of faculty
and staff members who work with children;

{5) enrollment and assignment of students without discrimina-
tion on the ground of race, color or national origin;

(6) non-discriminatory bractices relating to the“use of a student’s
first language; and

(7) evidence of published procedures for hearing complaints and
grievances.

In addition to conducting reviews, the Texas Education Agency staff
representatives check complaints of discrimination made by a citizen or
citizens residing in a school district where it is alleged discriminatory
practices have or are occurring.

Where a violation of Title VI of the Civil Rights Act is found, the
findings are reported to the Office for Civil Rights, Department of
Health, Education and Welfare.

If there be a direct violation of the Court Order in Civil Action No.

5281 that cannot be cleared through negotiation, the sanctions required
by the Court Order are applied. ’
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FOREWORD

This document identifies the competencies that teachers need in order

to provide educational experiences for students as described in the Texas
Education Agency publication, A Framework for Crime Prevention and Drug
Education in Texas: Desirable Student Outcomes.

A Framework for Crime Prevention and Drug Education in Texas: Desirable
Teacher Competencies can be used as a guide for school districts, teacher
education institutions, teachers, and teacher education students in plan-
ning preservice, inservice, and professional growth programs.

This publication was developed under contract with the University of Houston
and with the assistance and cooperation of the Texas Education Agency staff,
teacher educators, counselor educators, public school administrators, and
college administrators from across the state. It is our hope that the
information in this publication will foster continuing efforts in staff
development which will result in effective crime prevention and drug educa-
tion programs.

M. L. Brockette
Commissioner of Education
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OVERVIEW

The purpose of the crime prevention and drug education program is to pro-
vide a variety of educational experiences for students designed to increase
self-esteem, develop the capacity to relate to others, and increase skills
in decision-making and values clarification. These outcomes have been
enumerated in a prior publication, A Framework for Crime Prevention and
Drnug Education in Texas: Desirable Student Outcomes. The student outcomes
are presented in four main areas: decision-making, including values clari-
fication; interpersonal relations; attitudes toward and knowledge about
.crime and juvenile delinquency; and attitudes toward and knowledge about
drugs. In light of this focus upon affective outcomes and increased knowl-
edge components, teachers invelved in crime prevention and drug education
will need highly developed competencies to bring about the stated student
outcomes. The competencies identified are applicable to all teachers. It
is the purpose of this booklet to enumerate these competencies as a guide
for institutions in Texas involved in preservice teacher education, for
school districts charged with identifying and retraining members of exist-
ing faculties, as well as for self-evaluation bv teachers.

To be effective, the focus of crime preventis: and drug education has to

be more than a temporary response to an immediate crisis. Programs must

be made relevant te the needs of a changing society. They must not only

help students handle experiences currently encountered, but also to antici-
pate experiences they may face in the future. To bring this about, teachers
are being asked to influence student behavior. This necessitates that the
teacher utilize an active preventative approach involving the development of
decision-making skills including values clarification and interpersonal re-
lation skills ?proactive stance). It also implies that the teacher serve as
a role model of the behaviors necessary to cope with the needs of a changing
society and that the classroom environment be such that students are allowed
and encouraged to develop interpersonal skills, to speak freely about matters
of concern or interest to them, and to take an active part in making decisions
about matters affecting them.

As a companion to "Desirable Student Outcomes," this booklet, A Framework fon

Crime Prevention and Dnug Education in Texas: Desinable Teachern Competencies,
enumerates teacher competencies directed at bringing about the desired student
outcomes. It is but the next step in bringing about the most effective crime

prevention and drug education programs to the students of Texas schools.



USES OF DOCUMENT ' e

.

There are several different ways in which A Framework forn Crime Prevention
and Drnug Education in Texas: Desirable Teachen Competencies can be used

as a tool for specifying teacher training objectives at a variety of levels.
Teacher education institutions may use the document to plan preservice
training. School districts may use the document as a basis of inservice ,
training and as a guide for hiring policies. Teacher education institutions
and school districts which do not have a crime prevention and drug education
training program may use the document as a basis for developing a program.
Institutions and school districts that are currently operating a program
without clearly stated objectives may use it to clarify the purpose of their
program. Districts and institutions that already have operating programs
can use the competencies to evaluate, expand, revise, or shift their program
emphasis.

Teachers and teacher education students may use the document as a guide in

assessment of their own competencie; as teachers and in clarifying areas of
focus in their personal and professional development.

Use of Document by Teacher Education Institutions

This document is primarily intended as a guide for teacher education insti-
tutions in planning preservice and inservice crime prevention and drug
education teacher preparation programs. It is not meant to be all inclusive,
nor is it intended to be a complete package ready for implementation. It is
hoped that each institution using this document will adapt the “Framework's"
concepts to meet its own particular needs.

Some specific recommendations for use are listed below:

as an impetus for curriculum planners in identifying both general
and specific teacher competencies for new programs

as a resource for the identification of competencies to be added
to existing programs

as a guide for the identification of broad competency areas as
well as more specific competency statements.

Use of Document by Public School Administrators

Administrators may use "Desirable Teacher Competencies" to assist the school
board in formulating policies governing the crime prevention and drug edu-
cation inservice training program.

Following formulation and approval of policies governing the operation of
the program, the administrators may wish to:

select competency areas that seem amenable to inservice training
devise tasks and activities to increase degree of proficiency on
particular competencies.

10
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Use of Document by Public School Teachers and Teacher Education Students

In a process of personal and professional self evaluation, a teacher or
teacher education student may use the document by: -

. identifying those competencies aiready mastered.

. selecting those competencies that can be mastered by reasonable
effort in a short-term period.
designing short-term strategies to master appropriate competencies.
identifying those competencies that can be mastered only by long-
term effort. _
designing flexible long-term strategies for appropriate competencies.

11




ORGANIZATION CF DGCUMENT

Categories of Teacher Competencies

The teacher competencies listed in this document are divided into two main
categories. The first of these categories focuses upon the person of the
teacher while the second category focuses upon teaching related competencies.

Section 1. "The Teacher as an Effective Person" is divided into
two sub-sections which relate to the intra- and inter-
personal functioning of the teacher. Both sections
contain broad competency statements, each of which is
followed by several statements which are more specific
in nature.

Section 2. "The Teacher as a Facilitator of Learning" is divided

into three sub-sections which relate to skill areas
of the teacher.

Relationship of Teacher Competencies to Student Outcomes

Section 2 of this document is organized in such a way that the teacher compe-
tencies are listed with the corresponding student outcomes they are designed
to bring about. These student outcomes are those found in A Framework fon
Crime Prevention and Drug Education 4in Texas: Desirable Student Outcomes.

The numbering of the student outcomes in Section 2 cross references to the
s*udent outcomes found in "Desirable Student Outcomes." The student outcomes,
foi:owed by letters, are presented as additional desirable student outcomes.
The letters and numbers contained in the brackets are references to the Goals
for Public School Education in Texas adopted by the State Board of Education
on October 3, 1970, and revised April 4, 1973.




" GOALS FOR PUBLIC SCHOOL EDUCATION IN TEXAS

L. STUDENT DEVELOPMENT 2. Skill for participatic in the . ORGANIZATIONAL EFFICIENCY
The public schools should help each processes of P‘.'bl'? and private The Public School System of Texas should
student to develop personal knowledge, 'polmcal. orgam?a.tmns and for be organized and operated so that the
skills. and competence to maximum ca- 1nﬂuenc1ng decisions made by public, faculty, and students will accept
pacity, and to learn behavior patterns such organizations. and support ‘its objectivés and processes.
which wil! make each a respopsfble. mem- 3. Competem.:e injusig.ingfhe mer.its ae learning process Sh(')L\ld take
bef of society. In terms of thel'r individual of compe!mg political l.dgologles nto consideration the personal goals
ability, ail students should achieve: a.n.d candidates for political p- of every student and should be
A. Intellectual Discipline sition. Jesigned so that each can achieve

I. Knowledge of the traditionally Physical an‘d Environmental Heai:- the educational standards of the
accepted fundamentals, such as and Ecological Batance system and be encouraged to remain
reading, writing,and arithmetic 1. Knowledge about the require- in school until ready for a post-
in the early elementary grades, ments of personal hygiene, nutri- high school career.
accompanied by studies in higher tional consumption, and physical B.  Professional faculty members should
mathematics, science, history, exercise essential to the mainte. be consulted in the decision-making -
English and other languages, as nance of personal health. Knowl- processes for implementing the edu-
they progress through the upper edge about the dangers to health cational goals. of the system and
grades. These should be accom- from addiction to harmful prac- determining the environmental con.
panied by a wide variety of tices or consumption of harmfu! ditions-in which they work.

N optional courses. materials. C. The peisonnel program of recog:

2. Skill in the logical processes of 2. Skill in sports and other forms nition and rewards should be de-
search, analysis, evaluation, and of recreation which will pennit signed to attract and retain highly
problein solving. life-long enjoyment of physical eompetent people.

3. Competence and motivation for exercise. D. The educational system should be
continuing self-evaluation, self- 3. Competence in recognizing and organized and conducted so as to
instruction, and adaptation to preventing environmental, eco- achieve maximum cost-benefit re-
a changing environment. logical, and health problems. sults from efficiencies in process

B. Economie and Occupational Appreciation of Culture, Language, and economies of scale within size

Competence and Life Style Diversities and Their limitations which will f'nakc units

1. Knowledge of the fundamental Corresponding Aesthetic Values of the system responsive and ac-

; . countable to parents and citizens.
econoinic structure and processes 1. Knowledge of the art, music,
of the American system and of literature, drama, and other cul- L. ACCOUNTABILITY
the opportunities for individual turally related forms of various A program of continuing planning and
participation and success in the culture groups and their con- evaluation should be established for mea-
system, tributions. suring the performance of the public

2. Occupational skills prercquisite 2. Knowledge and competence in school system in terms of the competence
to enter and advance in the at least one of the major lan- of its staff, the performance of its pupils,
economic system and/or aca- guages of the state other than and the efficiency of its structure and
demic preparation for acquisition English and an understanding processes.
of technical or professional skills of bilingualism.
through post-high school training. Competence in Personal and

3. Competence in the application Social Relations
of economie .k""WIe‘_lge to prac- 1. Knowledge about basic psycho-
tical economic funchf)ns such as logical, sociological, and cultural
planning and budgctmglfor the factors affecting human behavior.
investinent of personal income, T
calculating tax obligations, fi- 2. Skill in interpersonal and group
nancing major purchases,and ob- rclz{tluns, and in formation of .
taining desirable employment. ;thlca_l and morat standards of Spnng 1973

C. Citizenship and Political Under- chavior. o
standing and Competence 3. Compelcr.lce for adjusting to
. changes in personal status and

1. Knowledge about ‘comparative social patterns.
political systems with emphasis j
on democratic institutions, the Use of Leisure Time
American heritage, and the re- Competence and skill in creative
sponsibilities and privileges of and responsible use, af leisure
citizenship. time. ‘

Texas Education Agency
AcloPtecl October 3, 1970
Revised April 14, 1973
The State Board of Education
5
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'SECTION I. THE TEACHER AS AN EFFECTIVE PERSON

To be an eff?ct1Ve teacher, an individual must first be an effective person.
As Fuller's ! "teacher concerns model" points out, the initial concerns of
most teacher trainees center on self, followed by concern about self as
teacher, and finally moving to more mature concerns about pupils. To have
the mature concern of an effective teacher, one must have resolved concerns
about self and self in relation to others. Concerns about self, however,
may not remain resolved. Concerns may change as life situations change and
may have to be resolved again and again in order for the individual to
mature as an effective person and as an effective teacher, Fer 1. . reason
“many of the competencies listed here are in the area of life skil¥s, such

as decision-making and values clarification, which may be used *ver and over
again as changing life situations require. : '

Competencies listed in this first section focus on the development of the -
teacher, or student in teacher training, primarily as an effective person
and secondarily as an effective teacher dealing with both personal and inter-
personal .concerns.. The section is further .divided into two sub-sections:
Self-Self and Self-Other. The following is a brief description of the
competencies included in each sub-section:

Self-Self

Competencies included in this sub-section are those that focus upon intra-
personal awareness --- the awareness of one's own needs, interests,
abilities, desires, attitudes, and values. Such self understanding forms
the basis for effective decision-making, problem solving and the interper-.
sonal skills of understanding, communicating with, and helping others.

Self-0Other

Competencies included in this sub-section are those that focus upon inter-
personal awareness --- the awareness of others' needs, interests, abilities,
desires, attitudes, and values. Such interpersonal understanding forms the
basis for meaningful interpersonal relationships, for the ability to be
facilitative and helping to others.

14

I .
Frances F. Fuller, Personalized Education for Teacher, (Austin: The
Research and Deyg]opment Center for Teacher Education, 1970).
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THE TEACHER AS AN EFFECTIVE PERSON
— (SELF-SELF)

Teacher Competency

1.1 The teacher is able to identify motives for behavior, beliefs, feelings,
and present predispositions.

A. The teacher can identify reasons * ctions in a given situation.

B. The teacher is able to identif iho- . .ances when a culturally
oriented belief is a motive for heha . -

C. The teacher is able to identify w.. .irects of cultural heritage
on feelings in a given situation.

1.2 The teacher is able to clarify own values and how they affect actions.

A. The teacher is able to clarify own personal values relative to
drug use and abuse including tobacco and alcohol.

B. The teacher is able to demonstrate an understanding of how values
may affect personal action in a particular situation.

1.3 The teacher is able to identify incompatabilities in own values with
those of students, general society, and specific social groups.

A. The teacher is able to identify the extent to wh1ch others are
valued and respected by teacher, even though their value systems
are different.

B. The teacher is able tc demonstrate an understanding that values
may differ from individual to individual, within a .group, and
from group to group.

C. The teacher is able to descr1be values of students genera]
society, and specific social groups on a given issue.

D. The teacher is able to explain how own values are the same as or
different from a specific sccial group on the issue of drug use.

15




THE TEACHER AS AN EFFECTIVE PERSON
(SELF-SELF)

Teacher Competency

1.4 The teacher values the worth and dignity of self.

A.
B.

The teacher is able to identify personal strengths and weaknesses.
The teacher understands and accepts different personal roles played
in different environments (s '. as home and family, work. community,
school, religious’ . ' L

1.5 The teacher is able to identify own environment and culture and the ways .
both influence attitudes toward self and others. S R S
A. The teacher is able to identify. prejudices, inconsistencies, and
taboos of personal environment and culture. '
B. The teacher is able to identify personal environments such as work,
religious/spiritual, leisure, and how. attitudes toward self and
others are influenced by those environments. . :
C. The teacher is able to identify the influences that own culture has
upon attitudes toward self and others.
1.6 The teacher uses a decision-making process in attacking problems in

private and public life situations.

A.

o O

The teacher has knowledge of and can apply a decision-making process
in own life.

The teacher is able to use the decision-making process in deciding
upon non-classroom and classroom problem strategies.

The teacher is able to 1ist alternatives appropriate to a particular
1ife situation. ' ‘

The teacher is able to analyze consequences of possible alternatives
in attacking problems in own 1ife situations.

The teacher is able to clarify and isolate problems in own life
situations.




THE TEACHcR AS AN EFFECTIVE PERSON
(SELF-OTHER)

Teacher Competency

1.7 The teacher is able to acknowledge and respond‘to individual differences.

®

A. The teacher is able to describe unique characteristics of each
student in a given set of students (simulated or real) in terms
of abil1t1es, interests, strengths, and weaknesses.

B. The teacher is able to plan individualized 1earn1ng act1v1t1es
appropriate for each of the studénts.

.8 The teacher is able to communicate acceptance of others, respond1ng to
underlying needs rather than actual behaviors.

A. In a given situation (simulated or real) the teacher is able to
reflect underlying feelings of students.

B. In response to a student's verbal or behavioral stimulus the
teacher communicates awareness of underlying feelings.

C. In a given situation, the teacher is able .to separate the overt
behaviors of the student from the person of the student.

D. The teacher's responses to students are devoid of reJect1ng,
caustic, "cutt1ng“ or "putt1ng -down" remarks.

1.9 . The teacher accepts cultural and subcultural differences.

A. The teacher responds to students from different cultural. or ethnic
groups as individuals and not as stereotyped group members.

B. The teacher's behavior with a group made up of d1fferent cultural
representat1ves shows no part1a11ty .

C. The teacher's verbalizations do not include derogatory statements
regarding cultural or ethnic groups.

.10 The teacher is able to deal openly with the fee11ngs of self and others -

A. The teacher .is able to identify underlying fee11ngs of se]f in a
given situation.

B. The teacher is able to communicate immediate fee11ngs without act-
ing on them; i.e., hostile feelings can be communicated: as state-'
ments of experience without being tied to hostile behavior.

C. Teacher's communications are not inconsistent with underlying

feelings; i.e., teacher does not say, "That does not bother me,"
when in fact it does.

17
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SELF-OTHER

Teacher Competency

D. When others' behavior is upsetting to the teacher, these feelings
can be acknowledged without teacher making others "pay for their
crime."

E. Teacher does not deny, belittle, or avoid feelings of others when
they have been expressed.

F. The teacher responds genuinely in interactions with others.

1

The teacher is able to perceive accurately what others are saying and
feeling based on sustained listening and observing nonverbal behavior.

A. The teacher is able to demonstrate effective attending behavior;

j.e., eye-contact, relaxed posture, etc.

B. The teacher is able to accurately reflect the communication of - -

others; i.e., the teacher's responses are interchangeable with
those of the speaker. 1

C. The teacher is able to identify nonverbal cues to what another
person is saying.

D. The teacher is able to identify inconsistencies between the speaker's
verbal and nonverbal communications.

E. The teacher is aware of physical signs of tension, stress, or dis-
comfort in others.

.12 The teacher is aware of the effects of self when used as a role model.
A. The teacher is aware of the impact of models.
B. The teacher is aware of how models have been used in own life.
C. The teacher is able to model the behaviors which he/she expects of
students. .
.13 The teacher is able to identify and interpret the influence of own verbal

and nonverbal behavior on others.

A. The teacher is able to describe the type of behaviors which have an
impact on children in the classroom. )

B. The teacher is able to discuss impact of specific verbal and non-

' verbal behavior upon students in critiquing videotapes of completed -
lessons.

18
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SELF-OTHER"

Teacher Competency

1.14 The teacher is aware of group process and dynamics.

A.
B.

C.

The teacher is able to identify roles played by group members.
The teacher is able to identify personal roles played in various
group settings. .

The teacher is able to describe the process of small group
development.

19
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SECTION II. THE TEACHER AS A FACILITATOR OF LEARNING

In order to help students handle their personal lives more successfully in

a society where external codes of behavior are rapidly changing, an effec-
tive teacher must serve more as a facilitator of learning than as an imparter
of knowledge. As a facilitator or helper, the teacher must maintain &

pattern of behavior which is generally supportive, encouraging, and accepting.
The teacher is a partner in the learning process and acts as a resource person
to the student. The teacher is not only aware of and able to model effective
intrapersonal and interpersonal skills but can, additionally, relate to and
provide experiences for students which promote their movemer. towaid posses .
ing such skills. .

This section is divided into three sub-sections: generic skills, process
skills, and resource skills. Following are brief descriptions of each
sub-section: :

Generic Skills (General or Basic)

Competencies listed here enable the establishment of some core
conditions essential to the facilitation of learning and growth
regardless of subject matter being taught. They speak to the im-
portance of the communication of respect, genuineness, supportive-
ness, and empathic understanding.

Process Skills

Competencies listed in this section concern skills that are facili-
tative or helping skills that go beyond dissemination of information
to facilitate student understanding of drug and crime problems and
student acquisition of 1ife skills competencies for dealing with
these and other problems.

Resource Skills

Competencies in this section include the ability to identify, utilize,
discuss, and direct students to resource materials and persons helpful
in crime prevention and drug education.

12



THE TEACHER AS A FACILITATOR OF LEARNING

(GENERIC)

Teacher Competency

Student Outcome

(1.5) The student values his/her

" 1 The teacher is able to provide
oppovtunities for successful own worth and dignity.
school experiences which [F1, F2, F3]
develop a positive pupil self-
image.

2.2 The teacher is able to help
students explore and develop
their interests.

2.3 The teacher is able to identi-
fy and reinforce positive
student achievement.

2.4 The teacher accepts different (1.6) The student values the worth
1ife styles. and dignity of the individual.

[F1, F2, F3]

2.5 The teacher is able to deal (1.7) The student values the indivi-
openly with individual dif- dual's rights and responsibili-
ferences in a non-judgmental ties for a self-determined
manner. 1ife-style.

[F1, F2, F3]

2.6 The teacher is able to identify (1.13) The student values the ab-
biases in own belief system and sence of labeling-(stereotyping) -
analyze ways to overcome these of peers and others.
biases affecting own relation- [FZH : -
ships with students.

The teacher is able to exhibit (A.) The student iSAab1e_to freely

2.7

Behavior in the classroom
which is generally empathic,
mositively reinforcing, accep-
tant, and generally learner

supportive.

express ideas and opinions as
they relate to crime, drug
use, and other social issues.

[FZ] | |

13



GENERIC

Teacher Competency

2.9

2.10

The teacher has knowledge of
and is able to implement
methods for facilitating

open communication and elim-
inating barriers to effective
communication.

The teacher is able to conduct
discussions of.controversial

issues and facilitate students'

free expression of opinions.

Student "enme

(B ) The student is able to
-respond to the express1on
of ideas and opinions of.

peers in a non-judgmental
manner,

[Fz]

22
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THE TEACHER AS A FACILITATOR OF LEARNING

(PROCESS SKILLS)

Teacher Competency

Student Qutcome

The teacher is able to

progress.

2.11 (1.1) The student values (2.56) The student has
recognize gross symptoms the rejection of drug knowledge of .
of drug abuse. use that interferes general symptoms
with the economic, and effects of
2.12 The teacher has know- physical, social, and different drugs.
ledge of effects of drug psychological well- [a]
use on the economic, being of the user.
physical, social and [A3, D3] (2.62) The student com-
psychological well-being prehends typical
of the user. ' consumer problems
related to drug
2.13 The t. ~her is able to use.
help s:.dents recognize - [B3, D3]
the general symptomatic -
effects of different (2.58) The student ana- .
drugs. lyzes effects
drugs have had on
the history of
nations. [Al, A2, D3]
2.14 The teacher is able to (1.14) The student values (2.32) The student com-
help students understand citizenship in a - prehends duties
the democratic process democratic society. inherent in citi-
and their participation [A3, C1, C2, 3] zenship (voting,
in that process. obeying laws,
- working to effect
2.15 The teacher is ab]e to change.)
help students differen- [c1]
tiate between democratic '
processes and other (2.33) The student evalu-
processes (authoritarian, ates. criteria for
facist, etc.). a "good citizen."
2.16 The teacher is able to [Az, €1] ‘
design and implement (2.34) The student applies °
strategies which give criteria of a "good
students responsibility citizen" to per-
in planning their own sonal life.
learning, in participating] [A3, C1]
in instruction, and in )
evaluating their own (2.31) The student evalu-

ates criteria for
a sound, responsi-
ble government
[A2, C1]

15



THE TEACHER AS A FACILITATOR OF LEARNING

[PROCESS SKILLS)

Teacher Competency

Student Outcome

2.16

2.17

2.18

2.19

2.20

The teacher is able to
conduct learning exper-
iences in which students
explore the origins and
development of values,
attitudes and beTliefs,
how they change, and the
impact they have on
human relationships.

The teacher can apply
several different tech-
niques which can be
used for individual and
group values clarifica-
tion.

The teacher has know-
ledge of the effects of
individual, family, and
peer pressure upon stu-
dent decisions.

The teacher is able to
conduct activities in
which individual, peer,
and other pressure onh
the student's value,
actions, and decisions
are made evident..

The teacher is able to
conduct value clarifica-
tion exercises.

(Simon!, etc.)

(1.4)

The student values -
the use of values
clarification process
when confronted with
decisions.

[A3]

(2.3)

(2.4)

(2.5)

(2.7)

(2.8)

The student com-
prehends a values
clarification
rocess.

A2]

The student com-
prehends what a
value is.
[A2, F2]

The student ana-
lyzes situations
to identify indi-
vidual, family,
and group values
in them.

[A2, F2]

The student evalu-
ates his/her own
values wWith regard
to crime and drug
issues. [A2, D3]

The student synthe-
sizes a statement
of belief that
accurately reflects
his/her values.
[A3]

TSimon, Sidney B.; Howe, Leland; Kirschenbaum, Howard. Values C]afﬁfication: A

Handbook of Practical Strategies for Teachers and Students.

Publishing Company, Inc., 1972.

24

New York:

Hart
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PROCESS SKILLS

Teacher Competency

Student Outcome

2.21 The teacher is able to
prepare students for

impending changes.

2.22 The teacher has know-
ledge of patterns of
change in society and
the impact of change

—~upon the individual.

2.23 The teacher is able to
facilitate student anal-
ysis and evaluation of
current trends in our
changing society.

2.24 The teacher is able to
help students interpret
role habits in terms of
individual and societal
needs.

(1.8-1.9) The student re-
sponds with flexibil-
ity to a changing
society and to new
experiences and nfor-
mation by being will-
ing to alter or defend
personal value posi-
tions and decisions.
[A3, F3]

25

(2.12)

(2.13)

(2.20)

(2.22)

(2.23)

(2.28)

(2.49)

The student compre-
hends individual
and social patterns
of behavior,

[F2]

The student compre-
hends ways in which
personality is devel-
oped and modified.
[F1, F2]

The student compre-
hends societal factors
that contribute to
crime and drug abuse.
[D3, F2]

The student evaluates
the fundamental im-
pact that crime and
drug abuse are having
on society and that
they will have on
society of the future.
[A2, D3, F2]

The student evaluates
current social change:
and synthesizes an
objective viewpoint
toward the changing
environment. '
[A2, F3]

"The student evaluates

the impact general
societal influences
have on ‘individuals
(advertising, mass
media, 1ife styles).
[A2, F2]

The student compre-
hends the impact of
crime and its effects

‘upon the individual's

daily 1life.
[c1l

17




PROCESS SKILLS

Teacher Competency Student Outcome

(2.50-2.63) The student ana-.
lyzes current trends :
and proaec+1ons with
respect to juvenile’
delinquency, crime,
and new drugs.

~ [A2, C1, D3

(2.51-2.64) The student syn-
~ thesizes ways to deal
with drug ‘usage and"
crime (cr1mes against
property, income: tax
evasion, 1ct1m1ess
crimes) now and in
the future. -
[A2, C1, D3]

2.25 The teacher is able to (2.1) The student compre- .
conduct activities hends criteria used o
which require decision- . to identify a critical =
making by students. : decision. -

: (1.2-1.3) The student values [A2]

2.26 The teacher has knowl- the use of a decision- ,

edge of decision- making process when (2.2) The student compre-
making mode]s confronted with con- hends a decision-
(Krumbo]tg _ troversial issues in -.... making process.
Carkhuff,? etc.) group settings and in [A2]

attacking problems o

2.27 The teacher is ab]e to encountered in life (2.6) The student applies
structure group activi- situations. : a decision-making-
ties in which the group [A3] process in life
must make decisions situations.
about objectives and [A3]

tasks, about division
of responsibilities and
leadership; then provide
feedback by which stu-
dents can describe and
analyze their decision-
making activities.

2
Krumboltz, John D. and Baker, Ronald D. "Behavioral Counseling for Vocational Decisions,"

}n Career Guidance for a New Age, ed. by Henry Borow. Boston: Houghton Mifflin Company,
973."

“Carkhuff, Robert R. The Art of Problem Solving. Amherst, Massachusetts:»Human Resource
Development Press, 1973. :

18
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PROCESS SKILLS

Teacher Competency

Student Qutcome

2.28

2.29

.2.30

2.31

The teacher is able to
conduct activities to
help students identify
roles played by self
and others in differ-
ent situations.

The teacher is able to
facilitate student under-
standing of the respon-
sibilities inherent in
the various roles in
which the student is
involved.

The teacher is able to

facilitate student iden-
tification and selection
of self enhancing roles.

The teacher is able to
facilitate students'
identification and
understanding of the
interrelationship be-
tween various personal
roles. ‘

(1.12)

The student values
socially construc-
tive and personally
gratifying roles
for self.

[A3, F2, F3, G]

(2.19) The student evalu-
ates responsibili-
ties inherent in
being a person, a
family member, a
member of society.
[A3, F2, F3]

(2.35) The student analyzes
the relationship
between being a citi-
zen and being a
member of a school,
family, community,
and society.

[A2, C1]

(2.15-2.16) The student
~ analyzes the roles
of work and leisure
in an individual's
life.
[A2, B2, D2, G]

(C) The student compre-
hends the inter- -
relationships between
roles played and ,

- --responsibilities—-
inherent in the vai-
~jous roles. '
[B1, C1, F1, G]

2.32

The teacher is able to
facilitate small task
and experiential group
activities.

A. The teacher is
able to identify ..
. constructive and
destructive roles
--0of group members.
B. The teacher is
able to identify
-group needs and
provide growth-
enhancing assis-

(D)

The student has a
basic understanding
of group process and
dynamics. :

tance
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PROCESS

SKILLS

Teacher Competency

- Student Outcome

2.33 The teacher is able to
help students under-
stand the function of
laws in a democratic
society, as well as
how laws are enacted
and changed.

(E) The student has a
basic understanding
of legal po11c1es
and processes in our
society and the con-
sequences of illegal
actions.

[ci]

(2.26)

(2.47)

The student compre-
hends underlying
principles in court
cases that affect
ifndividual rights.

- el

”fhe student analyzes

public attitudes
reflected in current
laws and policies.

- [A2, C1]

(2.30)

(2.67)

(2.46)

..quences_of criminal __

The student compre-
hends the nature and
function of laws.

[l

The student compre-
heiids school policy
govern1ng drug use,
possession, or sale
on campus.
[c1, n3]

The student compre--
hends the realities
and specific conse-

and delinquent be-

havior at the city,
state, and federal

levels.

[cl

2.34 The teacher has knowl-
edge of basic termi-
nology related to drug
abuse and. crime and is
able to relate termi-
nology to factual
information.

The teacher is able to
help students understand
various definitions of
drugs and crime and then
to synthesize their own

(2 53) The student synthe-
sizes a personal

definition of drug-

and crime.
[A2, D1]

(2.52)

(2.39-2

The student compre-
hends various defi-
nitions of drugs
and differences -
aniong def1n1t1ons

[o1]

36) The student'com-'c'f
: prehends definitions
~of crime and Juven11e
'“de11nquency :

[C1]

h’persqnaﬂ«def#nitﬁons.
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PROCESS SKILLS

Teacher Competency

Student Qutcome

(2.37-2.40-2.42-2.55) The

student has knowledge
of basic terms and
procedures related to:
crime; juvenile delin-
quency; the adult
judicial system; and
drug use, misuse, and
abuse. (felony,
misdemeanor, probation,
parole, habitual, age
of accountability,
runaway, fugitive
children, addiction,
dependency, etc.)

2.36

2.37

The teacher has knowl-
edge of individual
rights and responsi-
bilities under federal,
state, and local laws,
and school policies
and regulations.

The teacher is able to
design and implement
activities that facili-
tate student analysis
of legal rights and
“responsibilities.

(1.7) The student values
the individual's

rights and responsi-

bilities for a self-
determined 1ife
styler e
[F1, F2, F3]

29

(2.25)

(2.27)

(2.28)

(2.29)

The student compre-
hends the basic
rights guaranteed a
citizen by the

Constitution ("due

process of law," 14th
Amendment to the
Constitution).

[c1]

The student compre-
hends the rights of
persons accused of

[c1]

The student has knowl-
edge of resources
available if a crime
is committed against

“an individual.

[ci]

The student analyzes . .

_the reciprocal.nature ......

that exists between

legal rights and =~ o
legal responsibilities.
[A2, C1]
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PROCESS SKILLS

" Teacher Competency

- Student Qutcome

(F) The student has a
basic understanding
of legal rights and
responsibilities, the
protections and
penalties provided by
law, and particularly
those provisions per-
tinent to students
and juveniles.

[ci]

(2.38) The student compre-
hends rights and
protections afforded
juveniles including
juvenile court pro-
cedures.

tcil

The student compre-
hends school policy
regarding infraction -
of school rules and”
regulations.

e

The student compre-
hends school policies
governing non-school
related delinquent
behavior.

tcil

The student has knowl-
edge of penalties and
other pertinent pro-

_visions of local,
state, and federaT“
laws related to drug
use. :
[ci1, b3}

(2.44)

(2.45)

(2.68)

2.38 The teacher is able to
help students explore
alternatives to drugs

in dealing with stress.

The teacher is able to
help students to gain an
understanding of self-
needs and motivations
and cop1ng mechanisms
appropriate to those
needs and motivations.

2,39

(1.11) The student values
constructive 1ife-
fulfilling alterna-
tives to crime and

drug abuse -in deal-

ing with stress.

(2.9) The student evaluates
alternatives to crime
and drug abuse.

- [A3, F3, G]

The student has knowl-. '~

edge of different -~ -~ -
" techniques- frequently ' "

employed to deal with
-various levels of

stress.

(2.11)

The teacher is able to [A3, F3, G] -
recognize students who ) -
o.o-are. hav1ng difficulty
- in-coping with stressful . 22

si uations.,dx:;_i.& .
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PROCESS SKILLS

Teacher Competency Student Outcome

(2.17) The student has knowl-
edge of reasons
individuals experiment
or may possibly become
involved in criminal
activities and/or
drug abuse.

[F1, F2]

(2.18) The student has knowl-
edge of dysfunctional
behav1or patterns.

[F1,
2.41 The teacher is able to (2.21) The student analyzes
help students understand patterns of crime
the individual and so- and drug use and
cial forces that contri- misuse as they relate
bute to criminal acti- to 1ife styles.
vities and/or drug use [D3, F1, F2]
as a way of meeting
one's needs. (2.10) The student has knowl-

edge of the physical,
social, and psycho-
logical stages of
human growth and

(2.17) The student has development and their

knowledge of reasons 1nterre1at1onsh1ps

, individuals experi- | __[p1,

. “ment or may poss1b1y '
become involved in (2.14) 'The student analyzes
criminal activities various stages of
and/or drug use. growth and develop-
[F1, F2] ment-as they relate

to crime, drug abuse,
and drug use.
[A2, D3, F1]

(2.72) The student analyzes
the ways in . which:
drugs-contribute-to-
our society by pre-

- venting d1sease,
relieving pain, and
aiding body funct1ons
[A2, D1]

(2.20) The student compre~- " =
: hends societa]ffactors ﬂ%
that contribute to . ‘
—crime.and drug abuse

, [DS, F2j ,

N
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THE TEACHER AS A FACILITATOR OF LEARNING

(RESOURCE SKILLS)

Teacher Competency

Student Outcome

2.42

2.43

2.44

2.45

The teacher is able to
utilize appropriate
teaching techniques
when providing learn-
ing experiences for
students; i.e., role
playing, group dis-
cussion, fishbowl,
brainstorming, etc.

‘The teacher is able to
utilize appropriate
resources when provid-
ing learning experi-
ences for students;
ji.e., films, learning
packages, learning
activity centers,
field trips, speakers,
reading, etc.

The teacher is able to
identify and/or discuss
resources which analyze

drugs upon the user.

The teacher is able to
direct studemts to
sources for -information
about drug abuse and
crime.

(6)

-the-impact-of various- - |-~ - - -

The student has
knowledge of basic
factual information
concerning crime and

able to utilize re-
sources which give
such information.
[D1, D3]

(2.48) 'The_student'has,

(2.60)

drug-abuse.and/or.is. {... ...

(2.59)

(2.61)

.mission_reports.. .. . .

“the major locaii,
“state,. reg1and&r
‘national,” andl Teter—

knowledge of basic
principles..included
in major crime com-
mission reports.

el

The student has

knowledge of basic
principles included
in major drug com-

[D3]

The  student has
knowledge of sEm=

of the major resssarch
findings relatinmg to
drug use and abuse.
[D3]

The student les .
knowl edge of same of

national deveﬁupmeuhs‘A.g
concerning. drugs —

[03]




RESOURCE SKILLS

Teacher Competency

Student Outcome

(2.54)

(2.57)

The student has
knowledge of the
classification
systems for commonly
used drugs.

[D1]

The student has
knowledge of the
historical background
of drugs.

[A1, D1]

2.46 The teacher has
knowledge of

" resources concerning
federal, state, and
local efforts to
control crime and
drug abuse; i.e.,

- local rehabilitation
efforts, materials
directed at preven-
tion, local laws,
school regulations.

(1.10)

The student responds

to efforts to control:

crime: and drug abuse
through prevention,
intervention, treat-
ment, rehabilitation,
and law enforcement.
[D3]

33

(2.65-2.

42) The student has
knowledge of community
services for drug
abusers, juvenile
delinquents, and
criminals (counseling
treatment, rehabili-

- tation, correction,

(2269)

I L)
(z=66-2.

law enforcement,

legal aid, prevention,
and education) and
procedures for uti-
lizing the:services.

43) The student has
knawledge of community
resources ‘where stu-
dents may volunteer
to ‘hel)p persons with
drug related andzother
roblems.
D3]

The student has :knowl-
edge of some current
congrols om inter- =~ .
national dmug traf--
ficking.

[C1, D3]
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RESOURCE SKILLS

Teacher Competemcy

Student Qutcome

(2.71)

(2.70) The student has

knowledge of the
background of

legislative efforts

in order to under-
stand current drug
laws, policies, and
public attitudes
they reflect.

[c1, D3]

The student has
knowledge of legis-
lation designed to

protect the consumer

in-the use of drugs,
including household
chesnical substances.
[BT, D3]




GLOSSARY

CRIME - wrongful act that causes injury or harm to a person or to property;
an act that harms or endangers a public interest that society pro-
tects; violation of criminal law.

CRIME PREVENTION EDUCATION - a planned educational effort to enhance aware-
ness, understanding, and interpretation of the individual's rights
and responsibilities to himself/herself and others as he/she moves
toward fulfilTing citizenship.

CRITICAL DECISION] - a derision facing a person that has long-range
significance affecting his/her ultimate satisfaction or welfare.

Criteria for determining whether a decision is critical:
(1) What will happen as a result of the decision
(2) What the decision makar values

DECISION- MAKING PRO£ESS] - the steps in a dec1s1on-mak1ng process ar=:

(1) Recognizing when a decision exists that is critical

(2) Determining goals by clarifying personal values

(3) Considering alternatives to reaching those goals

(4) Getting information leading to other alternatives,
probabilities of success, @mr risks

(5) Considering the riskﬁ involived in each alternative in
relation to.a persén's own idea of .success

(6) Making the decisian msing-the most effective strategy
(or plan) in-deciding

DRUG - any substance which by its chemital nature alters structure or
function in the Tiving organism.

bRUG ABUSE - the déevof~a drug for ram-medical or non-scientific purpmses,
with the potentialiity of hermsic the user or to society.

DRUG EDUCATION - an educatiomal appreach that seeks to help students
develop a framework of knowledgezand values enabling them to make

decisions with respect to drug usage so that the incidence of dnug
misuse and/or abusz will be minfinized.

DRUG MISUSE - the use of drugs above normal, medically supervise. doses.

1 . Decision=#aking (New York: Coliege
Entrance Examination :Bmwrm: j97§3n
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JUVENILE DELINQUENCY - Senate Biil 111 was passed by the Sixty-third Texai
Legisiature and signed by Governor Bolph Briscoe on June .16, 1973.
Sections 51.02 and 51.03 of Semate Bill 111 define juvenile delin-
quency through three terms: child, delinguent conduct and conduct

jndicating a need for supervision.

Child means a person who is:
2A) ten years of age or older and umder 17 years of-age; or
B) seventeen years of age or older:and under 18 years of age
who is alleged or found to hawe:engaged in delinquent
conduct or conduct indicating =meed for supem#ision as a
result of acts committed befor=:hecoming 17 years of -age.
Delinquent conduct is conduct, other than = traffic offense, that violates:
(1) a penal law of this state punishable by imprisonment or by
confinement in jail; or
(2) a reasonable and lawful order wf a juvenile court.

Conduct indicating a need for supervision is:
(1) conduct, other than a traffic ofhense, that on ithree or
more occasions violates either of ‘the following:
(A) the penal laws of this stmte of the grade &f
misdemeanor that are punishable by fime onigs or
(B) the penal ordinances of amy political subd®ision
of this state;
(2; conduct which viclates the compu)sory schmpl mtiemdance: Taws;
(3) the voluntary absence of a child firom his home without the
consent of his/her marent or gmaviiam for:a substantial lemgth
of time or without imtent to wetmrn;
(4) the violation of an order of @ jumeniile mourt.

INTERPERSONAL RELATIONS - relations between wwn or mmee pemple which tzke
~ into account the thoughts, feelimgs, andzctivities of others

STUDENT QUTCOME - what students will know, do, feel, @nd think

VALUE3 - results of a valuing process. something that satisfies all sewen
criteria of a values clarificat?en process

2Senam‘e Bi1l 111 is presently being comtified into t
Civil Statutes.

@ated Vernor

3paths, L. E., Harmin, M., Simon, S. B. W¥alues and Esachimg (Columbss,
Ohio: Charles E. Merrill Publishing Lao., 1966). -
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VALUES CLARIFICATION (VALUING) PROCESS3 - the seven steps in a values
clarification process or the seven criteria for testing a
value are:
"Choosing: (1) Freely

§2) From alternatives

3) After thoughtful consideration of the

consequences of each alternative

Prizing: (4) Chefishing, being happy with the choice
(5) Willing to affirm the choice publicly

Acting: (6) Doing somethihg with the choice
(7) Repeatedly, in some pattern of 1ife"

Raths, L. E., Harmin, M., Simon, S. B. Values and Teach1qg_(Co]umbus Ohio:
Char]es E. Merr111 Pub11sh1ng Co., ]966)
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